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ABSTRACT This investigation includes a differential study (Study 1)
and a quasi-experimental research (Study 2). In Study 1, the objective
was to establish to what extent students’ rights existed and analyse
the differentiation between students’ rights with Portuguese and
immigrant mothers, throughout school years. The sample consisted of
537 students with Portuguese and immigrant mothers, distributed by
different school years (7th, 9th and 11th grades). The Children’s Rights
Scale (Hart et al., 1996; Veiga, 2001) was used. In Study 2, the purpose
was to analyse the effects on students’ rights of the use by teachers of a
communicational intervention program, supervised by school psycho-
logists. The sample involved 7th and 9th grade students, in a total of
four classes, two forming the experimental groups (n = 36) and two the
control groups (n = 43); as in Study 1, the Children’s Rights Scale was
used. The results indicated the effectiveness of the communicational
intervention program on students’ rights and are consistent with
previous studies. An implication is that psychologists and teachers,
working together and taking a human rights perspective, may develop
an important role in projects to promote the students’ rights.
KEY WORDS: human rights; immigration; interpersonal communication;
students’ rights
Introduction
Over 50 years after the approval of the Universal Declaration of
Human Rights, on 10 December 1948, we still find situations of
systematic transgressions of human rights. The 1948 Universal Decla-
ration of Human Rights determines that ‘All human beings are born
free and equal in dignity and rights. They are endowed with reason and
421
School Psychology International Copyright © 2009 SAGE Publications (Los Angeles,
London, New Delhi, Singapore and Washington DC), Vol. 30(4): 421–436.
DOI: 10.1177/0143034309106947
conscience and should act towards one another in a spirit of brother-
hood’ (Article 1). The approval of the Universal Declaration of Human
Rights consigned the acknowledgement of the dignity all human beings
‘without distinction of any kind, such as race, colour, sex, language,
religion, political or other opinion, national or social origin, property,
birth or other status’. However, violation of human rights continues to
a large extent, particularly in war zones but also with regard to social
minorities (Dunbar et al., 2007; Sparks, 1994; UNICEF, 1998; Ward
and Birgden, 2007).
In 1989 conventions were adopted that not only refer to the right to
protection and assistance, but also to freedom. Children must be pro-
tected against violence, brutality, maltreatment, cruel punishments;
they should not be deprived of freedom in a fortuitous manner. Above
all, children have the right to express themselves and give their opin-
ion about the problems that concern them. The Convention on the
Rights of the Child (UNICEF, 1998) states that ‘the views of the child
should be given due weight in accordance with the age and maturity of
the child’ (Article 12). One eminent function of education, hence of
school, is to be at the service of the promotion of knowledge and of the
practice of students’ rights. Schools need to take a human rights per-
spective, preparing the students to think for themselves. School
psychologists and teachers should be seeking ‘to involve children at
every opportunity in their own assessments and providing their own
viewpoint on decisions that are made by others on their behalf’
(Burden, 1993: 195). To paraphrase the words of Burden (1993: 197),
‘taking a human rights perspective places working with children as a
cornerstone of the practice’ and seeks every opportunity ‘to involve
them in the decision-making process’. Thus, to valorize reflective learn-
ing and critical thinking are very important strategies.
Works and studies about human rights, particularly those concern-
ing children and students, may be considered in multiple dimensions
and complexities, such as their categorization in terms of differentia-
tion and promotion of these same rights. Set within this perspective
and considering the urgency of increasing interventions directed at
promoting students’ rights, we present two studies centred on
teenagers at school. A differential study (Study 1) was carried out, the
purpose of which was, on the one hand, to determine the extent of
students’ rights in school and, on the other, to analyse the differentia-
tion between the rights of students with Portuguese and immigrant
mothers, throughout the secondary school years. A quasi-experimental
research design (Study 2) was also undertaken and aimed to investi-
gate the effects of an intervention program, based on the Eclectic
Communicational Model (ECM), on students’ rights in school.
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Human rights: some studies
Currently human rights are looked upon as a nuclear social issue. The
literature on the theme shows mostly studies of a differential nature
and little quasi-experimental research. We will firstly present a brief
summary of some differential studies. One study exists in Portuguese
on citizenship rights (Benavente et al., 1997) and, focused on the right
to education, there is another study (Monteiro, 1998), the main goal of
which was to (re)think education in light of its quality as a right of man
by developing the following topics: the evolution of the rights of man,
the sources of the right to education, the ethics of the rights of man and
of the right to education, and also the rights of man and the right to
education in the Portuguese Constitution.
In a study carried out in Portugal (Veiga, 2001), as part of a cross-
national research sponsored by UNESCO and coordinated by Hart et
al. (2001), we analysed the representations of teenagers about the
existence and importance of their rights in school and at home. The
sample consisted of 294 students from the 7th to the 9th grade, of both
sexes and from different regions of the country. We used the Children’s
Rights Scale (CRS; Hart et al., 1996) as the evaluation instrument and
asked questions about school, family and personal variables. As
regards the school variables, analysis of the results showed significant
relationships between the representations of rights and the above
mentioned independent variables. Such relationships stress the need
for changes in the school and family contexts in terms of giving more
weight to human rights, particularly in sub-groups of subjects with
worse living conditions. Significant correlations were observed
between the existence of rights in school and students’ achievement, as
well as between the existence of rights and the absence of violent
behaviour in school.
These results demonstrate the vital importance of rights, although
their existence could still be broadened, especially in school. The sub-
group of teenagers who had fallen behind saw themselves as having
less rights at home and at school. Thus, the weakest students of the
school appeared to have least rights, a fact that may contain a call for
new and better forms of communicational interaction with those stu-
dents. Teenagers with poorer school achievement were also found to be
aware of having less rights at school, and particularly at home, and this
concerned several dimensions of rights. Perhaps the promotion of
cognitive competences is connected to the development of the ability for
assertive affirmation in obtaining these rights, or else better perfor-
mance at school provides easier access to the same rights. Such data
may show the need to facilitate the relationship between weaker and
stronger students, highlighting the idea that all have the right to a
sound human development; on the other hand, stimulating school
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achievement, with the involvement of teachers and parents, seems to
constitute a good route to promote the importance and existence of
teenagers’ rights. These data identified teachers’ support as one of the
ways to increase teenagers’ rights at school and at home. Such support
was related to every dimension of the rights, particularly to esteem and
self-determination, corroborating the importance of personal valoriza-
tion proposed by many studies (Burden, 1993; 1998; Dunbar et al.,
2007; UNICEF, 1998; Veiga, 2004; Ward and Birgden, 2007).
In an exploratory study with a sample formed by 318 subjects from
different school years (7th, 9th and 11th grades) from schools in
Greater Lisbon (Veiga and Melo, 2005), we found a striking presence of
rights in school, with significant differences in the dimensions of these
rights according to the school year but not to nationality. These differ-
ences favoured the younger groups. They also revealed the absence of
an interaction effect of the variables school year and nationality.
The study coordinated by Hart et al. (2001) on the existence and
importance of teenagers’ rights in the school and in the family, within
the scope of a cross-national study with 23 countries including Portugal,
acquired great prominence (Hart et al., 2001; Irving 2001; Jacobsen
and Schlegel; 2001; Pavlovic, 2001; Tereseviciene and Jonyniene, 2001;
Veiga, 2001). This study also points out the rights that are less present
(such as the right to imagination, i.e. ‘To have a place and time to be
alone, without being disturbed by others’) and suggests the need for
further studies, for new evaluation instruments to be elaborated and
for urgency in implementing and promoting human rights on the
world.
Apart from these studies, scientific research is lacking in specific
investigations about teenagers’ perception of the evolution of their
rights, in different contexts and throughout their lives. We observe a
significant lack of studies of a quasi-experimental nature directed
towards the promotion of human rights (Symonides, 2000; UNESCO,
1998; Ward and Birgden, 2007). One of the few studies of this nature
examined the effect on students’ rights of an intervention program
based on a humanistic relational model, during approximately 14
school weeks (Veiga, 1999); this study highlighted benefits for the stu-
dents in the experimental groups in that their rights in relational
dimensions increased.
Immigration and human rights
The history of humankind can also be looked upon as the history of
migrations (Sen and Koray, 2000; UNICEF, 1998). In Portuguese
schools, the growing percentage of students with immigrant parents is
often mentioned by teachers and by reports on immigration. The social
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situation has been the object of several studies that stress factors such
as internal differentiation, modes of politicizing (Machado, 1997) and
precariousness of living conditions (Bruto da Costa and Pimenta,
1991).
Protection standards for immigrants are far from consensual (Sen
and Koray, 2000). Take, for instance, the International Convention on
the Protection of the Rights of All Migrant Workers and the difficulties
it encounters in terms of realization. The European Social Letter of the
European Council has also proved to be an important instrument for
defending immigrants’ rights and the International Labour Organiza-
tion (ILO) has contributed greatly to the protection of immigrant
workers’ rights (Sen and Koray, 2000).
In Portugal, a study by Bruto da Costa and Pimenta (1991) has
shown that children with immigrant parents, even those born in Portu-
gal, have high rates of underachievement in school and less future
opportunities for socio-professional integration. However, we cannot
generalize young immigrants’ issues because, despite certain common
problems, there are also differences among immigrants coming from
different countries. An example of this is a study by Neto (1995), who
found significant differences between Portuguese and Angolan teen-
agers in terms of the satisfaction they felt with their lives, but did not
find the same when comparing the Portuguese to Cape-Verdeans or to
Indians.
Teachers can act as key figures in promoting intercultural education
by implementing strategies that foster the establishment of productive
inter-ethnic relations; the promotion of human rights should be assumed
as an urgent goal, as a necessary condition for one’s full development
(Burden, 1998; García et al., 2006; Symonides, 2000; Ward and
Birgden, 2007). These ideas underpin the studies that we present here.
Studies carried out
Before specifying the methodology followed in each study, we present
the formulation of the general aim and the questions to be considered.
The main aim was to find answers to the following general problems:
What are the variations in students’ rights in Portuguese schools?
From these general problems, the following general questions arose:
• What is the relationship between rights and other variables pertain-
ing to social and school contexts (nationality and school year)?
• What are the effects of intervention with the Eclectic Communica-
tional Model on the variation of rights and the variables related to
them?
These general questions are part of two specific studies that were
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carried out; a differential study (Study 1) and a quasi-experimental
research (Study 2), which we will now describe.
Differential study
The general aim of this study was to establish to what extent students’
rights in school existed and to analyse the differentiation between
students’ rights of those with Portuguese and immigrant mothers. The
mothers’ nationality – Portuguese versus immigrant to Portugal from
‘African Countries with Portuguese as their Official Language’
(ACPOL) – and school year were considered as independent variables.
The following specific questions were elaborated: 
• To what extent is the existence of rights in school recognized by stu-
dents with Portuguese and immigrant mothers? 
• Is there a significant difference in students’ perceived rights accord-
ing to mothers’ nationality? How do these rights change over the
schooling years? 
• Does a main effect or an interaction effect of the independent vari-
ables (school year and nationality) occur in the establishment of
students’ rights?
Procedure 
After requesting permission, questionnaires (see below) were applied
to the students, who were supervised by their class teachers as they
completed them. This task took place during regular school hours with
the voluntary collaboration of these students, who made themselves
available for as long as necessary. This study was based on an exten-
sion of a previous exploratory study (Veiga and Melo, 2005).
Instruments 
We used the Children’s Rights Scale (CRS) evaluation instrument
(Hart et al., 1996), after changing it by grouping the items into specific
factors (Veiga, 2001): basic provision, protection-security, social-
emotional relationship, recognition-esteem, educational instruction
and self-determination. The adaptation of the instrument also included
changing the Likert-type scale, from 1–5 to from 1–6 (from ‘never pres-
ent’ to ‘always present’). A previous study (Veiga, 2001) presents high
Cronbach’s alpha for dimensions of the CRS, with 0.90 in the total
scale.
Subjects 
The sample consisted of 537 subjects distributed across different school
years (7th, 9th and 11th grades), including subjects of both genders and
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from different regions of Portugal (Lisbon, North, South and Islands).
Considering the students by mothers’ nationality, the division was
80.12 percent Portuguese and 19.88 percent immigrant to Portugal
from Africa (ACPOL). Although we also gathered the students’ and
fathers’ nationalities, in order to maximize the analyses without possi-
ble statistical bias, the results we present here were considered only
according to the nationality of the students’ mothers.
Results 
Table 1 shows the three rights that were attributed as being least and
most present in school. Those considered least present are rights
located in self-determination (item 23) and in provision (item 21), in
both students with Portuguese and immigrant mothers; among the
least present rights are item 34, ‘To be protected from people and situ-
ations which might hurt yours feelings’ in the Portuguese sub-group
and item 4, ‘To be treated fairly when people think you are wrong’, both
Veiga et al.: Students’ Rights in Portugal
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Table 1 Group of three rights that are most and least present in 
immigrant and not immigrant students
Items Means
Portuguese: Most present
20 (RE) To have your own special name from birth 5.21
13 (SE) To have the opportunity to have good friends 5.17
05 (SE) To be a good friend to others 4.99
Portuguese: Least present 
34 (PS) To be protected from people and situations which 
might hurt your feelings 3.99
23 (SD) To have money to spend as you choose 3.88
21 (BP) To have time and a place to be alone without being 
bothered by others 3.84
Immigrants: Most present
13 (SE) To have the opportunity to have good friends 5.24
20 (RE) To have your own special name from birth 5.20
05 (SE) To be a good friend to others 5.01
Immigrants: Least present 
21 (BP) To have time and a place to be alone without being 
bothered by others 3.99
04 (PS) To be treated fairly when people think you are wrong 3.93
23 (SD) To have money to spend as you choose 3.71
BP = basic provision; EI = educational instruction; PS = protection-security; RE = recog-
nition-esteem; SD = self-determination; SE = social-emotional relationship.
located in the protection-security dimension. The most present rights
are found in the relationship dimension (items 5 and 13) and in the
recognition dimension (item 20), regardless of background. We also
found that the least present rights emerged (on the temporality scale of
1 to 6) between the parameter ‘present few times’ (3) and the parameter
‘often present’ (4). The rights that were most present were in the
parameter ‘almost always present’ (5). The mean scale CRS of the 40
items is 4.48 and is located between the parameter ‘often present’ (4)
and the parameter ‘almost always present’ (5).
To find out how rights change throughout adolescence we carried out
analyses to check whether there were significant differences in the
dimensions of the rights according to the school year. In Table 2 we
show the relevant results obtained. Regarding provision, there is a
significant reduction from the 7th to the 9th grade (t = 2.716; Gl = 348;
p < 0.001), but no significant change from the 9th to the 11th grade. We
find a similar pattern with respect to the instruction dimension,
although the statistical significances are smaller. In the area of pro-
tection, there is a reduction from the 7th to the 9th grade. In the
remaining dimensions of the rights (relationship, recognition and self-
determination), we recorded no significant differences in the total
sample throughout the school years.
Besides studying variations in the presence of rights according to
school years, we were also interested in analysing the interaction of the
variables school year and ethnic background. In most situations we
found no statistically significant differences in their assumed rights
between Portuguese students and ACPOL students, whether they were
in the 7th, 9th or 11th grades.
School Psychology International (2009), Vol. 30(4)
428
Table 2 Number of subjects (n), means and SD of the results in the CRS,
according to school year (grade), with t values and significance to various 
contrasts
CRS / Grade n Means SD Contrast t Sig
Instruction 7º 201 38.6468 6.51764 7º> 9º 2.112 **
9º 148 37.1351 7.18715 7º>11º 2.187 **
11º 188 37.1809 6.21618 9º =11º –0.065 ns
Protection 7º 183 43.8306 8.16578 7º> 9º 2.470 **
9º 141 41.6170 8.25111 7º=11º 1.046 ns
11º 178 42.9494 7.61227 9º =11º –1.478 ns
Provision 7º 205 23.3366 5.01751 7º> 9º 2.716 ***
9º 145 21.9448 4.86595 7º >11º 3.740 ***
11º 187 21.5508 4.25167 9º =11º 0.754 ns
** p < 0.01; *** p < 0.001; ns = not significant. 
The data regarding instruction, shown in Figure 1, deserve some con-
sideration. In the Portuguese group we find a statistically significant
reduction from the 7th to the 9th grade and no significant change from
the 9th to the 11th grade, which corroborates the data obtained in the
total sample. Both in the 7th and in the 9th grades, contrasts between
ethnic groups were not significant, but in the 11th grade they were
(p < 0.01). In short, we found a reduction of rights from the 7th to the
9th grade, then a stabilization from the 9th to the 11th grade in stu-
dents with Portuguese mothers and a continuation of the reduction in
students with immigrant mothers. Later analyses controlling the level
of family instruction revealed that results maintained the parameters
that were described.
Discussion 
Regardless of nationality, students in Portugal recognize that nowa-
days their rights exist in school. However, the existence of these rights
is less manifest in aspects related to self-determination, as well as to
protection and to provision. We observed that both in students with
Portuguese and immigrant mothers those rights that were least pres-
ent emerged between the parameter ‘present few times’ and the
parameter ‘often present’, while those that were most present were
located in the parameter ‘almost always present’. As far as students in
general are concerned, these results match previous studies (Dunbar et
al., 2007; Hart et al., 2001; Veiga, 2001; Veiga and Melo, 2005). The
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Figure 1 Mean scores in educational instruction, according to grade
and mothers’ nationality
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non-differentiation between students with Portuguese and immigrant
mothers is similar to a study that found no differences in terms of inti-
macy or love between these subjects (Pinto, 2005) and to another study
that found no significant differences regarding satisfaction with life
between Portuguese and Indian or Cape-Verdean teenagers (Neto,
1995).
It is likely that these results indicate Portuguese students’ general
acceptance of students who are the offspring of immigrants. The social-
izing role of school and the internalization of the values it conveys may
also justify the non-discrimination we observed. From a less optimistic
perspective, it may be that another explanation is the hypothesis of a
hyper-evaluation of the existence of rights by immigrant offspring, due
to the lesser importance they attribute to rights in school, in compari-
son to Portuguese students. This explanation, which we suggested in a
previous study (Veiga and Melo, 2005), finds an expected consistency
here, for the data gathered regarding the right to instruction showed
that there was a significant differentiation between students with
Portuguese and immigrant mothers in the 11th grade, but none in the
7th or 9th grades. The explanation for such results could be that 11th
grade students with immigrant mothers value school more than their
peers, also born of immigrant mothers, who abandon it, and therefore
they would attribute more importance to the right to instruction, given
their perception of a weaker presence of such rights than that of
students with Portuguese mothers, also attending the 11th grade. We
suggest that in further studies the CRS scale is applied, asking stu-
dents about the existence and, simultaneously, the importance
attributed to each right and analysing the correlation between these
variables in students with Portuguese and immigrant mothers.
As regards the school year, 9th grade students, when compared to
those in the 7th grade, perceive the existence of less rights in school
(provision, protection and instruction), while no differences were found
between the 9th and the 11th grades. These results are in line with
those observed in previous studies (Veiga, 2004; Veiga and Melo, 2005).
Perhaps advancing towards the end of compulsory schooling (9th
grade) increases the general demands on such individuals and they
start perceiving more obstacles in the path of realizing these rights; it
may also happen that a greater need of affirmation in older subjects
(Erikson, 1980) contributes to the importance attributed to rights –
greater in older than in younger subjects – and probably hence the
perception of a weaker existence of these same rights in older students.
Maintenance of these elements (need of affirmation, demands made
and importance of rights) between the 9th and the 11th grades would
contribute to explain the non-differentiation of rights between students
attending these years, along with school contexts of the same type.
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Quasi-experimental research with the Eclectic 
Communicational Model
The objective of this quasi-experimental research was to analyse the
effects on students’ rights of the use by teachers of an intervention pro-
gram, with the Eclectic Communicational Model described in a
previous study (Veiga, 1999). The importance of interpersonal commu-
nication has been stressed by many investigations (Veiga, 1999, 2004).
One could say that without communication there is no human relation-
ship and without relationship there is no education. The Eclectic
Communicational Model adopts a perspective centred on interpersonal
communication and can be used in the promotion of human rights. This
model is constituted by several communicational categories, some
working as obstacles to the human relationship, others integrating a
humanitarian perspective and emerging as essential competences for
the promotion of education in general and human rights in particular.
Besides these dimensions, the program also included the following
communicational competences: active listening (attention and kind-
ness); self-revelation and authenticity; feedback; confrontation;
communicational consistency; self-control and cooperation. Their
training led to the creation of a general action plan to guide the way
teachers organized their classes, based on the following ideas: prefer-
ential and principal use of communicational competences in their
relationship with students; use of school contents and daily life situa-
tions to reflect upon human rights; stimulation of cooperative learning;
involving students in the decision-making process; valorizing active
and reflective learning and promoting critical thinking. Specifically,
the aim of this quasi-experimental research (Study 2) was to find
answers to the following specific questions: 
• Can student’s rights with Portuguese and immigrant mothers be
promoted through specific teacher education actions, supervised by
school psychologists? 
• Which dimensions of rights in school can benefit the most from an
intervention with the Eclectic Communicational Model?
Procedure 
This investigation-action project had two phases: training teachers in
ECM – an initial seminar supervised by educational and school
psychologists and further meetings for reflection and planning; inter-
vention in experimental classes – with the support of school
psychologists, meetings to analyse and discuss cases, sharing experi-
ences to respond to students’ specific needs and possible reformulation
of strategies. The Eclectic Communicational Intervention was applied
to the experimental group, while the control group continued to have
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the same teacher-student relationship it had known so far. The inter-
vention took place in two Lisbon schools, lasted for about 18 weeks of
classes and began after the Christmas holidays.
Instruments 
As in Study 1, we also used here the CRS that was applied before and
after carrying out the experiment (intervention).
Subjects 
This Study involved 7th (n = 37) and 9th grade students (n = 42), in a
total of four classes, two forming the experimental group (n = 36) and
two the control group (n = 43). The groups were considered equivalent
in the pre-test situation.
Results 
Table 3 shows the differences between mean scores on the CRS, in the
pre-test and post-test situations, for the control group (CG) and for the
experimental group (EG), in the 7th grade. Only two dimensions of 
the rights revealed no variation: self-determination and instruction.
The remainder showed highly significant improvements (p < 0.001).
Elements regarding the 9th grade are also presented in Table 3; four of
the six dimensions of the rights showed no variation with the interven-
tion, namely self-determination, instruction, protection and provision.
Between the pre-test and post-test situations, and regarding socio-
emotional relationships and recognition-esteem, the results point out
the existence of significant differences in the experimental group,
though on the threshold of statistical significance (p < 0.05), while the
control group had no such differences.
In the analyses carried out, the differences between the control group
and the experimental group went from being non-significant, in the
pre-test situation, to statistically significant and favourable for the
experimental group in the post-test situation. Complementary analy-
ses showed that the results obtained by the students were not
conditioned by mothers’ nationality.
Discussion 
One finding was a greater efficacy of the intervention with 7th grade
students than with those in the 9th grade; this superiority probably
has to do with age, that is, with the reduction of educational change-
ability with age, a fact that seems understandable in the context of the
theories of psychological development (Dunbar et al., 2007; Pinto, 2005;
Veiga, 2004). The results obtained here are consistent with previous
studies (Veiga, 1999, 2004).
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Final remarks
As regards the differential study, the results match those obtained in
previous researches (Hart et al., 2001; Veiga 1999, 2001; Veiga and
Melo, 2005; Ward and Birgden, 2007). One of the educational implica-
tions is that teachers have the duty to promote students’ rights, but at
the same time they must teach them their duties regarding the rights
and duties of others: rights and duties are inter-related in every social
activity of man. A critical and interventionist conscience is urgent in
the promotion of everyone’ rights, but above all of those who are weak-
est (Burden, 1993; UNICEF, 1998; Ward and Birgden, 2007).
With respect to Study 2, besides the improvement in rights perceived
by students, regardless of mothers’ nationality, other observations
reflect the positive effect of the Eclectic Communicational Model, in
aspects such as a greater reflection, a reduction of disruptive behaviour
and an increase in students’ satisfaction with school. Further investi-
gations could consider as their object of study the possible effect of
teacher education in communicational models, such as ECM, on the
professional development of the teachers. An important implication is
that school psychologists and teachers must take a human rights
perspective (Burden, 1993; Veiga, 1999; Ward and Birgden, 2007).
Globally, from the information we gathered, we conclude that there
is a need for differential and interventional studies on human rights,
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Table 3 Number of subjects (n), means and SD of the results in the
CRS dimensions, in pre-test and post-test situations for the control
group (CG) and experimental group (EG) in the 7th and 9th grades,
with t-values and significance to contrasts
Pre-test Post-test
Grades Dimensions Group N Means SD Mean SD t Sig.
7th Esteem CG 20 11.3 2.1 11.4 1.9 –0.1 ns
EG 17 11.6 1.8 13.2 1.5 –2.8 ***
Relationship CG 20 24.2 3.7 25.7 3.0 –1.3 ns
EG 17 24.2 3.1 27.6 3.5 –3.0 ***
Protection CG 20 36.1 5.9 35.9 5.3 0.1 ns
EG 17 34.4 5.3 38.7 5.6 –2.4 **
Provision CG 20 19.1 3.3 19.5 3.6 –0.4 ns
EG 17 19.4 3.0 22.8 3.1 –3.5 *
9th Esteem CG 23 11.1 3.1 11.9 1.9 –1.1 ns
EG 19 11.5 2.5 13.0 2.2 –1.9 *
Relationship CG 23 23.7 3.0 24.9 3.4 –1.3 ns
EG 19 24.0 2.8 25.5 2.3 –1.8 *
*p < 0.05; **p < 0.01; ***p < 0.001; ns = not significant.
valuing school psychologists’ action with teachers in a connection
between school and the family. The ecological model of human develop-
ment (Bronfenbrenner, 1986; Dunbar et al., 2007; García et al., 2006;
UNICEF, 1998) can be used as a theoretical frame for these new
studies. We believe that new rights are emerging, which require spe-
cific educational training and new developments (Symonides, 2000;
UNESCO, 1998; Ward and Birgden, 2007).
Instead of treating human rights as a simple content in the curricu-
lum, it is important to change everyday life in school into a space of
reflexive action, ethical companionship and education for peace.
Schools must prepare children to deal with change. The United Nations
Convention on the Rights of the Child emphasizes the purpose of edu-
cation in the development of respect for human rights and fundamental
freedoms. We have a responsibility as psychologists to help teachers,
parents and students to find ways of making them a reality. Calling for
the defence of rights is about helping to build a society where the well-
being, the respect for differences and the equality of opportunities
become real (Burden, 1993; Sen and Koray, 2000; UNICEF, 1998;
Veiga, 2004; Ward and Birgden, 2007). The future of the world
depends, in the first place, on today’s children and students; thus, they
must know their rights and duties, as part of their full education as
persons. Not only on a cognitive level but also on a level of feeling and
affection, the internalization of rights by themselves and by the com-
munity is a fundamental path towards the consolidation of the rights of
others and must necessarily embrace the duties of everybody.
Note
This study was financed by the Foundation for Science and Technology (FCT).
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